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t paper text:

APPRECIATIVE EDUCATION TO ENHANGE QUALITY QUTPUTS THROUGH ASSESSMENT AND
FEEDBACK PRACTICES Dr Isabel Coetzee: University of Pretoria Dr Tanya Hayns: Universily of Pretoria
Introduction “Imagine & nursing education institution where nurse educators and students are valued,
supported and empowered to strive towards educational excellence” Farrugia and Rietdyk (2004) The above
quote adopted from Farrugia and Rietdyk (2004} in Rietdyk (2005:48) refers lo the idea! environment in a
nursing education institution (NEE) for educators and sludeats to flourish within, thus an environment where
they are valued, supported and empowered.

1Higher education is in a timo of tremendcus change, with many chalienges
as well as opportunities.

Wilhin the nursing profassion educators sheuld facilitale [eaming in such a way that students are
empowered Lo become fulure leaders in the profession and professional nurses who enter the profession
with new Idea, innovations and as self-directed learners with higher competency levels. As educators we
should fosler

tcreativity and innovation in nursing education through processes that focus

on co-constructing the future of students. NEls and the communities they
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2in order to achieve quality education and training and higher competency
fevels

educators are obliged to use continuous assessment and feedback in order to facilitate leaming and ensure
quality oulputs.

11Assessment and grading practices have the potential not only to measure

and report learning but also to promote

learning. Grading should not be designed te make comparalive judgements amongst sludents, but ralther
focus on each student’s abilities, strengths and learning needs that wil enhance their leaming by providing
them with constructive feedback (Earl 2003). The preferrad future of assessment is ‘one that makes

34assessment [and feedback] an integral part of learning - guiding the process

and stimutating further learning’ (Eadl 2013). Through assessment and feedback practices educators can
defiver quality nurse practitioners which promotes the collective destiny {vision) set by the Natienal
Depariment of Health (2007:2) which

161s to assure quality in health care and to continuously improve the

healthcare delivery lo ail

{8eitizens, This involves measuring the gap between the set standards

by the Cepariment of Health and the actual practice (through assessment and feedback) and then working
oul ways to cose the gap and move towards quality education and lraining. Armstrong {2008:132) states
that ‘quality’ has become a buzzwiord in loday's society. Polilicians assure the community that healthcare
servicas vill provide guality heattheare to the communities. Healthcare organisalions guarantee a quality
experience for patients and thelr significant others (families) if one using their services. Educaters, on the
other hand, strive to produce 'quality products’ In terms of delivering competent and socially prepared nurse
practitioners (Armsirong 2008:132). Educators, students and cfinical facilitators should therefore detesmine a
collective destiny for each programme offered at the NEls, The educater should measure lhe outcomes
through assessment and promote qualily through feedback and plan and implement actions to refine the
programme

2in order to enhance the knowledge, skills and academic outcomes of

students,

Assessment and feedback is siressful and can be perceived as negalive as the educators lend to focus on
what is wiong' 0. As an allemative, educators can use an appreciative inquiry approach during assessment
and feedback practices. The focus of this article is to illusirale an apprecialive approach towards
assessment and feedback practices that can be used In programmes, modutes, clinical practice to promote
quality products and healthcare. Appreciative Inquiry A

2colfaborative approach towards positive institutional (educational) changes
that can be utilised Is Appreciative Indquiry (Al}. Appreciative Inquiry is a
philosophy, a model of change, and a set of tools and techniques that
supports discovery, dreaming, design and creation of a shared vision that
inspires people in an organisatton to move towards a collective destiny
(Stefaniak 2007:43}.

1Appreciative Inquiry, as Marjorle Schitler (} has stated, Is a "¢o-constructed
practice informed by all those who work on creating the conditions for
arowth and change hased upon seeking the positive core” in higher
education the positive core is found wherever people are working in ways
that enhance learning and erhance the mission and purpese of higher
educatlon. That positive core can be the basis for what the institution might

do next. For us as
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educators the positive core can be o strive towards educational excellence, which implies quatity educations
and fraining of our students, salisfactory academic outcomes and delivering quality students with a high
skilis level to the profession. As educaters we shoutd rethink our agpreach lo transform educational
praclices and bring about posilive change. Al is an emerging approach which is used to bring about
organisational transformation. Al

10looks at issuss, concerns and challenges in a different (positive) way
(Cognlan, Preskilt, Tzavaras 2003).

5When people focus on human ideals and achievements, peak experiences

and best praclices

rather than problems, challenges and conflicts, they tend lo flourish ¢#ohr & Watking 2002). 2 Discovering
and supporling educalors and students’

spassions, skills, knowledge, experience and successes vill excite them and

mobilise them to implement intovations

as suggesied by (Mohr & Watkins 2002). In facilitalion of learning the foundation of Al includes thal leaming

sfrom moments of joy (pesk experiences), wonder and excellence ~ a radical
departure from previous methodologies

(focussing on what is wronrg), where nursing education institutions and ali stakeholders (educators, students
and preceptors) can flourish. For example the educator asks students at the end of a session, study theme,
modute, ciinical accompaniment sesslon or practical session "What did you enjoy the most of today's
aclivity.....? What was your peak experience....?. What was the best about.....?. These questiens give the
student the apportunity to reflect back on the leaming experience and highlight the positive aspects thal
enhanced the leaming experience, This opportunity to give feedback periaining 1o the leaming experence
stimulates the students' internal motivation 1o learn more. The implication for the educator is to have direct
feadback from students on what worked well and what they wanl more of In refation to the leaming
opportunity provided to them. Al

Tlooks for what is going right and attempts to purposefully move the
organisation in that direction, reflecting the helief that the greatest potentiai
{for improvement comes from embracing what works well in an organisational
setting. Al has been introduced as a method Lo dasign change, nlanage
conflict, and build team strakegies for a variety of

organisations (Havens, Wood & Leeman 2005:484; Erp & Lovrich 2006:2). Al
10and cellaborative forms of evatualion practice emphasise social

sonstructivism,

vihere posilive/appreciative questions are asked o promote dialogue and interaction with educalois,
students andler clinical facilitators and are used to give meaning and make sense of current educational
practices. Furthermore,

10hoth Appreciative and learning- orientated forms of evatuation view inguiry

as on-going and iterative and should be integrated into

everyday assessment of educational practices. Findings (feedback/inputs) should be used for decisten
making and taking action to enhance educational praclice as suggested by (Coghlan, Preskil & Catsambas
2003},

10The power of Al fs in the way in which students bacome engaged and

inspired by focusing on their ovwa positive experlences.
Itis the view of Reed (2007:2}

4Al concentrates on exploring ideas that people have aboul what is valuable

in what they do, and then tries to work out ways in which this can be Luift
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on. The emphasis is firmly on apprecialing the activities and responses of
people (students), rather than concenlraling on their problems. The radical
aspect of Al is in the way that it challenges people to rethink their ideas on
how people vrork, how changes happens, and how research can contribute to
this precess.

3This approach to personal and organisationat change is based on the
assumption that questions and dialogue about strengths, successes, wishes,
hepes and dreams are In themselves transformational, It is based on the

helief that people, individeally and collectively, have unique gifts, skills and
contributions and that the organisations in which they work are human socfal
systems where, through inguiry and diafogue, people can shift their attention
and action away from problem analysis to identify worthy ideals and
possibitities for the future (Moore 2008:

214). Thus Al

14refers to both a search for knowiedge and a theory of intentional coflective

actions which are desired

140 help develop the collective vision and will help a groun, organsation or

soclety as a whote

(Cooperrider & Srivastva 1987:7; Watkins & Cooperrider 2008:1). Suggestions of apprecialive questions that
vill generate fonvard movement are: ? Think about a time that you as a student were performing at your
besl, and

syou feit engayed and valued, Telb me a story about that time. 7 What were
you and the other students doing? 7 What

are your wishes for fulure students for this activity, study themes, module, or programme ext.? When asking
students what are their wishes for a specific aclivity, study theme, medule, clinical accompaniment session
and/or practical sassion for example, the student have the oppertunily to reflect on the "negalive aspects”
but in a positive way. For example student may reflect they wish they could have more clinical
accompariment sessions as they have learned so much during these sessions. This implies to the educater
that there is a need te increase lhe number of clinical accompaniment sessions as students indicated they
Jearn a fot during these sessions. Educator need fo analyse the wishes as reflected by sludents 1o enable
them to identify areas/ aspects of the leaming opportunity, study theme, module or programme that needs to
be refined. Sludents can reflect verbally (usually more informai assessment) or in wiriting (more format
assessment) on a specific learning opportunity, study theme, module or programme. For example if the
educalor accompanied student on a clinical wesd round, she can ask each sludent in the group afler the
ward round: What was your peakihest learning experience during today's ward round? and What are your
wishes for future ward rounds? Listening to the feedback of the sludents the sducator gatn insight in what
are students peak learing experiences which vifl increase the value of the ward round and whal are the
aspect they want more of, this will indicale what aspect can be improved or enhanced during the next ward
round &s a leaming opportunily. For example if most of the student s reflects "Mam [educator] | wish we can
do a ward round every day..."” indirectly they express a need to have more learing opporlunilies’ by means
of a ward round. The educater must reflect criticaly on the feedback recaived and identify how the leaming
opportunity can be adapted and refine. In {his case the educater must reflect and plan ways

30to provide more oppertunities for students to participate in a

ward round as a learning epportunity. Traditionally educalors focus on the negative aspect of a leaming
activity, module, or programme as evident by the queslions below ang wif not generale ferward movement
that are usually asked namely: ? What is wrong vath the ......2 ? Why are the students performing sa poor? ?
What Is causing conflict between students and preceptors and who is responsible? Being asked te answer
questions which use negative language, sludents may experience feelings of failure and negativity, which in
tum has an adverse effect on innovation and creativity. These types of questions vill not generate forward
movement and may cause demotivation and inabifity to plan agtiens to improve their academic performance
and cutcome, Apprecialive education At organisationa! (NEI) level, il is impartant for the educator to design
and implement an assessment and feedback system that ensures that these

2activities conlribule to continuous Jearning, informed decision making, and
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that the findings

will be utilised to enhance the educational practices as suggested by (Preskili & Catsambas 2006:46). A
praclica! approach on how to utifise appreciative education is the six easy steps suggested by (Bloom,
Hutson, Ye & Konkle 2013; Schiller 7) in your everyday educational praclice will be shortiy discussed. In
Figure 1 a schematic resenlation of the Six D phases will be iflustraied. The six D phases thal can be used
in everyday educational practice incfude: ? Disarm: Recognise the

Gimportance of first impressions, create a safe, welcoming aulhentic
environment ? Discover: Use positive open-ended questions to draw out
what the studenls enjoy dolng, their strengths and their passions. Listen
carefulty to

the answers. ? Dream: Assist the students to formulate a vision of what might become in the study theme,
module or program and

Bassist them in developing their life and career goals ? Design: Assist
students to devise concrete and achievable goals

¥ Deliver: Support sludents follow through on their action plans. As educator one should support the
students when they stumble, believing in their abilities and assisting them continuously

6to update and refine their goals /dreams as they go on ? Don’t settle:
Chaliange the

students to proaclively raise their internal bar of self-expectations Chalienge student to set high self-
expectations Creale a safe aulhentic learning environment Disarm Use positive ended questions Do not
Sellle Discover Assist student to formulate vision Deliver Student follow through actien plans Dream Desian
Assist student to devise achievable goals Figure 1: Six D Phase approach to educational practice {Bloom et
al. 2013) Assassment: Appreciative educational practice Assessment should be structured i a way that itis
on-going and provide an opportunity to make

1tcontinual adjustments on the part of the 2ducator and studenls as a means to

advise maximum performance, The

three different approaches to assessment are as follow:

26assessment for learning {forimative), assessment of learning (summative),

and assessment as learning {self-

reflection) as suggested by (Eare 2003). Ali three these approaches should become part of the educators’
everyday educational practice (Biggs 2000). Assessment for learning should be done in a¥ stages of a
programme — it should be done on a continucus basis, rather than at the end of the module/programme.
Educalors ptay the cenlral role 6 during the assessment as the educator should utilise their personai
knovdedge of the student, their understanding of the context of the assessment and the learning outcomes fo
identify specific leaming needs. Assessment for leaming should be an interactive process with educators
providing assistance as part of the assessment (Earl 2003). Feedback is provided on a one-to-cne or small
group basis. The educators collect a wide range of data so lhat ihey can, if necessary, amend the feaming
wiork for the students. The educator makes a judgement or grades a sludent’s work by allocaling a specific
mark. The educator shoud

31keep a record of each student’s progress

against the set learning outcemes. Recording keeping in this approach may include for example using a
checklist to monitor and evaluate marks obtained for assignments, tests, portfolios and/or clinical
assessmenls compleled. Assessment of learning summarises whal the students have learned at the end of
a specific aspect of a programme e.g. a study theme or madule. Traditionally i may take the form of a test
and/or final examination and the questions are based on the content of the study theme or module and the
resulls are expressed as a symbol score e.q. 75%. Feedback to studenls are provided lo the entire group of
students, fecusing on general achievements and/or chaflenges identified during the assessment and not so
much on individuat aspecis for improvamant. For exampfe the educator will focus the feedback on specific
queslions the class in genesal did not answer correct or misinterpreted. Assessment as learning includes
both seif - and peer assessment and promoles

gstudents to take more responsibility for their own learning
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(Biggs 2000; Andrade & Cu 2007). In view of Ead (2003} the ullimate goal of assessment as fearning Is
where students as their own best assessors. Students as critica! assessors should

33he actively engaged in self- and peer assessment. During the

assessmenl 25 leaming process siudents make judgements of their own and their peer's learning. This
process enable students to make sense of information related te prior knowledge as wefi as mastering the
skills inveived, work cooperatively and leaming from csitical appraisal received from peers. Furthemore
giving and receiving feecback develops the students interpersonat skills, awareness of group dynamics,
develop He-long evaluation skills about their owm and others work. Taking the first step towards seif-directed
and life-long leaming and students are able to

1glearn directiy by critiquing their own and othars work

and become aware of their own leaming style (Biggs 2000; Race 2001; Topping 2008; Nicol 2008). Studenls
are enabled fo identify their own strengths and leaming needs (Andrada & Du 2007). The assessmentas
learning

24process occurs when students personally monitor what they are learning
and use the feedback to

judge the quality of their perfomance according 1o Ihe set learning outcomes. Students then are able to
adjust of make changes in what they understand. An important aspect of assessment as leaming is for

gstudents to continuously reflect on thelr work and make judgemeats on how

they can make the most of what they have learnt and engage in Efe-long learning aclivities (Boud &
Falchikoy 2006). Examples of when to use self and peer assessment 7 Anenymously assess peers during a
class presentation, using a rubsic thatwas co-constructed by the educater, students and/or clinical facilitater
(class, group or power point presentation} 7 Peer assessment can be conducted as a small group activity
e.g. discuss faedback amongst group members before giving feedback lo peers ? Commenting o1 a
drafiffinal project of peers {verbal or writlen commenls) based on the leaning cutcomes set for the task fand
or a specific rubric ?

(gDiscussing and suggesting improvements to others (peers) work ?
Reflecting on

improving your own work ? Assess own work and proposing a final mark for an assignment A balance

32between assessment for learning and assessment of learning

is vital to ensure an integrative approach to assessment (O'Neill 2012). Students should be provided
multiple assessment opportunities, constnuctive feedback and leaming, to maximise human petential,
development and eptimise performance inan authentic tearning envirenment vihere students can floutish.
Assessment and feedback should ba linked fintegrated. Following assessment the educator need to provide
ihe student wilh construclive feedback. Feedback: Appreciative educational practice

25 eedback is information about how the studeats’ present state of learning
and performance relate to

the set learning outcomes for the programme {(Zimmerman & Schunk 2001}, Assessment and feedback can
be ulilised 1o empower sludents to become seif-regulaled leamers. In educational practice seif-regulation is
embedded in the active monitoring and evaluation of different learning processes €.g. leaming cutcomes,
strategies used to achieve oulcomes, the management of resources and externai feedback (Pintrich & Zisho
2002). Feedback should

8be given as soon as possible after the completion of a specific kearaing task

to

enhance leaming. Feedback is regarded as a conversational process and both the educater and students
shoutd parlicipate, Having a conversation with lne sludent in a conducive environment during feedback may
enhance the studeal’s receplivity to feedback as power is shared between the assessor and tha assessed
(Nicot 2008). Feedback should

sdemonstrate appropriate ways of enbancing the parformaiice on the feaming
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task and of the strategies that wit enhance the [earner responsibilities to improve

performance (Haltie & Timperley 2007). Effective feedback principles which can be used by educators
andlor clinical facilitators as suggested by Nicol and Draper (2008} and Kwong (2001) include: 7

8Design feadhack conunents that inviles self- assessment and planning of future

learning

Gndividual, small group or class} 7% 77777 Engage students in conversalions relating the purpose of
feedback Clarify the goals, criterfia and standards of expacted performance Deliver

¢quality feedback information that helps learners seif-correct Provide
opportunities to acton feedback

e.g. five an additional teaming task

9Encourage interaction and dialogue around leaming {peer, student and
educaton) Facilitate the development of self-assessment and reflection in

learning Invoive sludents in

decision-making about assessment practices (e.g. rubsics used for assessment) ? Support he development
of

29cooperative learning groups {divide the class into cooperative learning

groups

and provide students oppertunities to work in these groups) 7 Provide apprecialive feedback, which
influence students’ motivation and self-esteem In views of

2{Hattie and Timperley (2007) the main purpose of feedback is to reduce the

gap between current understanding, performance and

the leaming cutcome. Three important guestions should be asked when giving feedback: ?

20What are the ouicomes? 2 What progress is nmade towards the outcomes? ?

What activiftes are to he undertaken to make better progress?

In relation o these three questions, the answess vill provide

gappropriate ways of enhancing the parformance en {he leaming task and

pose strategies that motivate the learper to

Lake responsibility for leaming and improve performance. Itis very important that the educator provide
opportunilies for students to give feedback to each olher e.g. following peer assessment, At that pointthe
educator shauld provide feedback on the students' feedback given to peers to ephance the learning process.
Hatiie and Timperey (2607) are of the opinion that there are four levels of feedback. The first level of
feedback focus on e learning task, indicating the crealiveness of the work. This fevet of feedback should
include directions to guide the studente.g. You need 1o include more aboul ... or You shouid alse focus on
... The second level feedback should be aimed on the process fallowed to complete the leaming task. This
level of feedback is directed at the leaming processes yequired to completa a leaming task. For example:
You shauld focus on ensufing that the discussion of the signs and syrmptoms are discussed in terms of the
related pathophysiclogy....The third level of feedback should focus on the self-regutation lavel of ihe
students, including greater skill in self-evaluation (assessment on leaming). Students can be asked to reflect
on the mark they should be given or reflect on what they have learnt whilst compteting the leaming task. This
type of feedback infivences {he self-efficacy and self-belief of sudents, enhance internal motivation and self-
regulation, which in tum increase their generel performance in the modulefprogramme. The fourth level of
feedback is personal and s directed at \he students “setl". For example: You are a great student ... Well
done, that is an excellent question ...

15Conclusion ‘The significant problems vwe face cannot he solved at the
same level of thinking we were at when we created them,” -Albert Einstein-

Appreciaiive education Is driven by a

shared commitment from educalors tovsards students’ 10 encourage success and approaching challenges as

https://api.turnitin.com/newreport Aprintview.asp?eq:()&eb=0&esm=0&oid=4585229... 2014/09/30



Turnitin Originality Report Page 9 of 9

opportunities for growth. Educators using appreciative education, derived from appreciative inquiry, to guide
everyday assessment and feedback practices can impact positively on student performance and the quality
of preducts delivered by NEIs, Through using appreciative language during assessment and feedback and
applying the Six D phases of appreciative education may enhance students' internal motivation, creativity
and innavation. The attributas of using apprecialive education enables educators to design for and deliver
competent nurse praclitioners that will provide quaiity healthcare, Apprecialive education is destined lo
realise the co- construcied destiny of the Depariment of Heallh to deliver quality care lo all citizens | South

Africa.
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[ paper text: -

APPRECIATIVE EDUCATION TO ENHANCE QUALITY QUTPUTS THROUGH ASSESSMENT AND
FEEDBACK PRACTICES Or Isabel Coeltzee: University of Pretoria Dr Tanya Hayns: University of Pretoria
Introduction “Imagine a nursing education institution where nurse educatoers and studenls are valued,
supported and empowered to srive lowards educational excellence” Farugia and Rietdyk (2004) The above
quote adopted from Farrugia and Rieldyk (2004) in Rieldyk (2005:48) refers to the ideal environrment in a
nursing education institution (NEI) for educators and studants to flourish within, thus an envircnment where
they are valued, supported and empaowered.

{Higher education is In a time of tremendeus change, with many challenges
as well as opportunities.

Within (he nursing profession educators should facilitale leaming in such a way that sludents are
empoviered to become fulure teaders in he profession and professional nurses who enter the profession
with new idea, innovations and as self-direcled leamers with higher competency levels. As educators we
should foster

1creativity and innovation in nursing education through processes that focus

on co-constructing the future of students, NEIs and the communities they
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serve,

2ln order to achieve quality education and training and higher competency

levels

educators are ohliged to use continuous assessment and feedback in order to facilitate leaming and ensure
guality outputs.

11Assessment and grading practices have the potential not only to measure
and report learning but also to promote

learning. Grading should not be designed to make comparative judgements amongst students, but rather
focus on each student's abiliies, strengths and learning needs that will enhance their leaming by providing
them with constructive feedback (Earl 2003). The preferred future of assessment is ‘one that makes

s4assessment fand feedback] an integral part of learning - guiding the process

and stimulating further learning' (Ead 2013). Through assessmeni and feedback practices educaters can
detiver quality nusse praclitioners which promotes the collective desliny (vision) set by the National
Department of Health (2007:2) which

18ls 10 assure quality in health care and Yo continuously improve the

healthcare delivery to all

18citizens. This involves measuring the gap between the set standards

by the Deparlment of Health and the actual practice (through assessment and feedback) and then working
out ways lo close the gap and move towards quality educalion and training. Armstrong (2008:132) slates
that 'quality’ has become a buzzword in today's society. Politicians assure the community that healthcare
senvices will provide quality heallhcare to the communities. Healthcare organisations guarantee a quality
experience for patients and their significant others {families) if one using their services. Educators, on the
olher hand, strive to produce ‘quality products’ in terms of delivering compatent and socially prepared nurse
practitioness (Armsbrong 2008:132). Educators, students and clinical faciitators should therefore determine a
collaclive destiny for each programme offered at the NEls. The educator should measure the cutcomes
through assessment and promole quality through feedback and plan and implement actions to refine the
programme

2in order lo enhance the knowledge, skills and academic outcomes of
students,

Assessment and feedback is stressful and can be perceived as negative as the educators tend to focus on
wwhat is wrong’ (). As an allernalive, educalors can use an appreciative inquiry approach during assessment
and feedback praclices. The focus of this article is to illustrate an apprecialive approach towards
assessment and feedback practices that can be used in programmes, modules, clinical praclice te promote
quality producis and healthcare. Appreciative Inguiry A

2collaborative approach towards positive inslitutional (educational) changes
that can be utilised is Appreciative Incuiry (AL}, Appreciative Inquiry is a
philosophy, a model of change, and a set of tools and techniques that
suppoHs discovery, dreaming, design and creation of a shared vision that
inspires people in an organisation to move towards a coltective destiny
{Stefaniak 2007:43}.

1Appreciative Inquiry, as Marjorie Sohilter ) has stated, Is a “co-constructed
practice informed by all those who work on creating the conditions for
growth and change hased upon seeking the positive core.” In higher
education the positive core is found wherever people are working in ways
that enhance learning and enhance the mission and purpose of higher

: education, That positive core can he the basis for what the institution might

do next. For us as
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educators the positive core can be [o strive towards educationsl excellence, which implies quality educalions
and training of our students, satisfactory academic outcomes and delivering quality studenis with a high
skitls level lo the profession. As educators we should rethink our appreach to dransform educalional
praclices and bring about positive change, Al is an emerging approach which is used to bring about
organisalional transformation. Al

10fooks at issues, concems and challenges in a different (posiiive) way
(Coghlan, Preskill, Tzavaras 2003).

SWhen people focus on human ideals and achievements, peak sxperiences

and hest practices

rather than problems, challenges and conflicts, they tend to flourish (Mohr & Watkins 2002). 2 Discovering
and suppodting educators and students’

spassions, skills, knowdedge, experience and successes will excite them and

mobilise them t¢ implerment innovations

as suggasted by (Mohr & Watkins 2002). In facilitation of learning the foundation of Aj inciudes that leaming
sfrom moments of foy (peak experieaces), wondar and excellence - a radical
departure from previous methodologies

(fecussing on what is wrong), where nursing educabion institutions and al! stakeholders (educators, studenis
and preceptors) can flourish, For example the educator asks students at the end of a session, study theme,
module, clinical accompaniment session or praclical session “Whal did you enjoy the most of today's
aclivity.....? What was your peak experience....?. What was tha best about....?. These questions give the
student the opportunity to reflect back on the feaming experience and highlight the positive aspects that
enhanced the [eaming experence. This oppostunily Lo give feedback pertaining to the leaming experience
stimulates the students' intemal motivation to learn more. The implication for the educator is o have direct
feedback from students on what worked well and what they want more of in retation to the learning
opportunity provided 1o them. A

Tlooks for what is going right and attempts to purposefully move the
nrganisation in that dizection, reflecting the befief that the greatest potential
for improvement comes frony embracing whak werks well in an crganisational
sefling. Al has been introduced as a method fo design change, manage
conflict, and build team sirategies for a varisty of

organisatiens (Havens, Woed & Leeman 2006:464; Erp & Levrich 2006:2). Al
10and collaborative forms of evaluation practice emphasise sccial

constructivism,

wihere posilive/appreciative questions are asked to promote dialogue and interaction with educators,
students and/for clinical fadilitators and are used to give meaning and make sense of currenl educational
practices. Furthermore,

1Choth Appreciative and tearning- orientated forms of evaluation view inguiry

as on-going and iterative and should be integrated into

everyday assessment of educational practices. Findings (feedbackfinputs) should he used fer decision
making and taking action to enhance educational practice as suggested by {Coghlan, Preskill & Catsambas
2003).

10The power of Al is in the way in which students becomo engaged and

inspired by focusing on their own positive experlences.

It is the view of Reed (2007:2)
4Ak concenifrates on exploring ideas that people have ahout what is valuable

in what they do, and then tries to work out ways in which this can be built
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on. The emphasis is firmly on appreciating the activities and responses of
people (students), rather than concentrating on their problems. The radical
aspect of Al is in the way that it challenges pecpte to rethink their ideas on
hovwi people work, how changes irappens, and how research can contribute to

this process.

3This approach to personal and organisaticnal change Is based on the
assumplion that questions and dialogue about strengths, successes, wishes,
hepes and dreams are in themselves transformational, ltis based on the
belief that people, Individually and collactively, have unique gifts, skills and
contributions and that the organisations in which they work are human sectal
systems where, through inquiry and dialogue, people can shift their attention
and action away from problem analysis to identify worthy ideals and
possibilities for the future (Moore 2008:

214). Thus Al
1drefers to both a search for knowledge and a theory of intentional collective

actions which are desired

14to help develop the collective vision and will help a group, organisation or

soclety as a whole

(Cooperrider & Srivastva 1987:7; Watkins & Cooperrider 2008:1). Suggestions of appreciative questions that
will generate forward movemen! are: ? Think about a time that you as a stucent were pesforming at your
best, and

Syou {elt engaged and valued. Tell me a story about that lime. ¥ What were
you and the other students doing? ? What

are your wishes for future students for this activity, study themes, medule, or programme ext.? When asking
students what are their wishes for a specific activity, study theme, module, ¢inical accompaniment session
and/or practical session for example, the student have the opporlunity to reflect on the “negalive aspects®
bul in a positive way. For example student may reflect they wish they could have more clinical
accompaniment sessions as they have learmned so much during these sessiens. This implies te the educator
that there is a need %o increase the number of clinical accompaniment sessions as sludenis indicated they
learn a lot during these sessions. Educator need to analyse the wishes as reflected by students lo enable
them to identify areas/ aspects of the leaming opportunity, study theme, module or programme that needs to
be refined. Students can reflect verbally (usually more informal assessmient) or in vriting (more formal
assassment) on a specific leaming opportunity, study theme, module or programme. For example if the
educator accompanied student on a clinical ward round, she can ask each student in {he group after the
viard round: What was your peaksbest [earning experience during today's ward round? and What are your
wishes for future ward rounds? Listening to the feedback of the students the educater gafn insight in what
are students peak learning expesiences which vill increase the value of the ward round and what are the
aspect they want more of, this will indicate what aspect can be improved or enhanced during the next vard
round as a leaming eppoflunity. For example if most of the student s reflects “Mam {educator} | wish we can
do a ward round every day...” indirectly they express a need to have more learning opportunities’ by means
of & ward round. The educator must reflect crilically on the feedback received and identify how the learning
opportunily can be adapted and refine. In this case the educator must reflect and plan ways

30to provide more opportunities for students to participate in a

ward round as a leaming oppartunity, Tradiionally educaters focus on the negative aspect of a tearning
activity, module, or programme as evident by the guestions below and will not generate forward movement
that are usuafly asked namely: ? What is wrong with the ......7 7 Why are the studenis performing so poor? ?
What is causing conflict betveen students and preceptors and who is responsible? Being asked lo answer
questions which use negative language, students may expernence feelings of failure and negativity, which in
tum has an adverse effect on innevation and creativity, These types of questions will not generate fonvard
mavement and may cause demativation and inability to plan actions to improve their academic performance
and outcome. Appreciative education At organisational {NEI) level, it is important for the educalor to design
and implement an assessment and feedback system that ensuses that these

2activities contribute to continuous learning, informed decision making, and
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that the findings

will be utifised to enhance the educational practices as suggesied by (Preskill & Catsambas 2008:46). A
praclical approach on how to utilise appreciative education is the six easy steps suggested by (Bloom,
Hutson, Ye & Konkle 2013; Schilier ?) in your everyday educational practice will be shostly discussed. In
Figure 1 a schematic presentation of the Six D phases will be Husirated. The six D phases that can be used
in everyday educationa! practice include; ? Disarm: Recognise the

cimportance of first impressions, create a safe, welcoming authentic
environment ? Discover: Use positive open-ended questions to draw out
what the studenls enjoy doing, their strengths and their passions. Listen
carefully to

the answers. ? Dream: Assist the studenis to formutate a vision of what might become in the study theme,
module of program and

Gassist them in developing their life and career goals ? Design: Assist
students to devise concrete and achievable goals

7 Deliver: Suppert students follt‘;a't threugh on their aclion plans. As educalor one should support the
students when they stumble, believing in their abiiilies and assisting them continuousty

8to update and refine their goals /dreams as they go on 7 Don't settie:
Chatlenge the

sludents to proactively raise their interna! bar of self-expectations Challenge student to set high seif-
expeciations Create a safe authentic leaming envirenment Disarm Use posilive ended questions Do not
Settle Discover Assist student to formulate vision Deliver Student follow through aclion plans Dream Design
Assist student to devise achievable goals Figure 1: Six D Phase approach fo educalional practice (Bloom et
al. 2013) Assessment: Apprecialive educational practice Assessment should be structured in a way that itis
on-going and provide an epporlunity to make

Heontinual adjustments on the part of the educator and studanis as & means to

advise maximum performance, The
three different approaches to assessment are as follov:

Z26assessment for learning (formative), assessment of fearniing (summative),

anef assessment as learaing (self-

reflection) as suggested by (Earle 2003). All three these approaches should become part of the educators’
everyday educalional practice (Biggs 2000). Assessment for leamning should be done in ali stages of a
programme — it should be done en a continuous basis, rather than at the end of the module/programme.
Educators play the cenlsal rele 6 dusding the assessment as the educator should utifise their personal
knoviedge of the student, their underslanding of the context of the assessment and the learning outcemnes to
identify specific lzaming needs. Assessment for leaming should be an inleractive process with educalors
providing assistance as part of the assessment (Eail 2003). Feedback is provided on a one-to-one or small
group basis. The educators coliect a wide range of data so that they can, if necessary, amend the leaming
work for the students. The educator makes a judgement or grades a student's work by allocating a specific
mark, The educator should

3tkeep a record of each student’s progress

agains! the set learning cutcomes. Recerding keeping in this approach may include for example uging a
checklist to monitor and evaluate marks obtained for assignments, tests, portfolios and/or clinical
assessmants completed. Assessmaent of learning summarises what the students have learned at the end of
a speciic aspect of a programma e.g. a study theme or modute. Tradilionally it may take the form of a test
and/or final examinatien and the questions are based on the content of the study theme or medule and the
resulls are expressed as a symbol score e.g. 75%. Feedback to students are provided to the entire group of
students, focusing on general achievements andfor challenges identified during the assessment and not so
much on individual aspects for improvement. For example the educator will focus the feedback on specific
questions the class in general did not answer comrect or misinterpreted. Assessment as learning includes
both self - and peer assessment and promotes

ostudents fo take more responsibility for their owe tearning
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(Biggs 2000, Andrade & Du 2007). In view of Earl {2003) the ulimate goal of assessment as learning is
where sludents as their own best assessors. Students as critical assessors should

33be actively engaged in seolf- and peer assessment. During the

assessment as leaming process sludents make judgements of their ovwen and their peer's learning. This
process enable siudents to make sense of information related [o prier knowledge as well as mastering the
skills invotved, work cooperatively and learning from csitical appraisa! received from peers. Furthermore
giving and receiving feedback develops the sludents interpersonal skills, awareness of group dynamics,
develop life-long evaluation skills about their ovn and others work. Taking the first step towards self-direcled
and life-long learning and students are able lo

19fearn directly by critiquing their own and others work

and become aware of thelr ovm learning style (Biggs 2000; Race 2001; Topping 2008; Nicol 2008), Students
are enabled to identify their own strengihs and leaming needs {(Andrade & Du 2007}, The assessment as
learning

24process occurs when students personally monitor what they are learning
and use Ihe feedback to

judge the quality of their performance according te the set learning cutcomes. Students then are able to
adjust or make changes in what they understand. An important aspect of assessment as leaming is for

gstudents to continugusly reflect on their work and make judgements on how

they can make the mest of what they have learnt and engage in He-fong tearning activities (Boud &
Falchikov 2006). Examples of when to use self and peer assessment ? Anonymously assess peers during a
class prasentation, using a rubric that was co-constructed by the educator, students andfor dlinical facititator
(class, group of powrer point presentation} ? Peer assessment can be conducted as a small group activity
e.g. discuss feedback amongst group membeys before giving feedback to peers ? Commenting ¢n a
draft/final projecl of peers (verbal or wrilten commenis) based on the leaning cutcomes set for the lask /and
or a specific rubric ?

19BDiscussing and suggesting improvements to others (peers) work ?
Reflecting on

improving your own work 7 Assess own work and proposing a final mark for an assignment A balance

32between assessment for learning and assessment of learning

is vital lo ensure an integrative approach to assessment (O'Neill 2012). Students should be provided
multiple assessment opporiunities, constructive feedback and leaming, to maximise human potential,
developmeni and oplimise performance in an authentic learning environment where students can flourish.
Assessment and feedback shou!d be linked fintegrated. Fellowing assessment the educator need lo provide
the student vdth censtructive feedback. Feadback: Appreciative educational practice

2bFeadback is information about how the students’ present slate of learning

and performance refate to

the set learning outcomes for the pregramme {(Zimmerman & Schunk 2001). Assessment and feedback can
be ulilised to empower sfudents 1o become seif-regulated leamers. In educational practice seif-regulation is
embedded in the active monitoring and evaluation of different leaming processes e.g. leaming oulcomes,
strategies used {o achieve oulcomes, the management of resources and external feedback (Pintrich & Zisho
2002). Feedback should

ghe given as soon as possible after the completion of a specific learning task

to

enhance learning. Feedback is regarded as a conversational process and bolh the educator and sludents
should participate. Having a conversation with the student in a conducive environmen! during feedback may
enhance the student’s receptivity to feedback as power is shared behween the assessor and the assessed
(Nicol 2008). Feedback should

adenmonsirate appropriate ways of eniancing the performansces on the teaming
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tagk and of ihe strategles that will enhance the fearner responsibilities to Improve

performance (Hallie & Timperiay 2007}, Effective feadback principles which can be used by educsiors
and/or clinlcal facililators as suggested by Nicol and Draper (2008) and Kyong {2001} include: ?

8Design feedhack conunents that invites self- assessment and planning of fature

learning

(individual, small group or class) 72?7 7 7 ? Engage sludents In conversations relating the purpose of
feedback Clarify the goals, ciiteria and standards of expected performance Deliver

9quality feedback information that helps learners self-correct Provide
opportunities to act on feedback

e.g. five 2n additional learning task

SEncourage interaction and dialogue around leaming {peer, student and
educelor) Facilitate the development of seif-assessment and reflection in

learning Involve students in

decision-making aboul assessment practices (e.g. rubrics used for assessment) ? Support the develepment
of

28cooperative learning groups {divide the class into cooperative learning
aroups

and provide students oppoertunities to work in these groups) 7 Provide appreciative feedback, which
Influence students” motivation and self-esteem In viewr of

2iHattie and Timperley (2007) the main purpose of feadback is to reduce the
gap between current understanding, perfermance and

the leaming outcome. Three important questions should be asked when giving feedback: 7

20What are the outcomes? 7 What progress is made towards the cutcomas? ?

What activities are to be undertaken to make belter progress?

In relation to these three questions, the answers will provide

Bappropriate ways of enhancing the performance on the feaming task and
pose sirategles that motivate the tearner to

take responsibllity for learning and improve performance. It §s very important that the educator provide
opporiunilies for sludents to give feedback to each other e.g. following peer assessment. At that point the
educator should provide feedback on the students’ feedback given 1o peers to enhance the leaming process.
Hattie and Timperley {2007) are of the opinion that there are four levels of feedback. The first level of
feadback focus on the learning task, indicating the crealivenass of the work. This level of feedback should
include directions to guide the student e.g. You need to include more about ... or You should also focus on
-..The second level feedback should be almed on the process followed to complele the learing task. This
tevel of feedback is directed at the leaming processes required to complele a learning task. For example:
You should focus on ensuring that the discussion of the signs and symptoms are discussed in terms of the
related pathophysiology....The third level of feedback should focus on the salf-regulation level of the
students, including preater skill in seli-evaluation (assessment on learming). Students can be asked lo reflect i
on the mark they should be given or reflact on what thay have leamt whilst completing the leaming task. This
type of feedback Influences the self-efficacy and self-belief of students, enhance internal molivation and salf-
regulation, which in fum increase their general performance in the modute/programme. The founh level of
feedback Is personal and is directed at the students “self”. For example: You are a great student ... Well
done, that is an excellent question ...

15Conclusion ‘The significant problems we face cannot be solved at the
same level of thinking we ware at when we created them.” -Albart Einstein-

Apprecialive education Is driven by a

shared commitment from educators tewards students' to encourage success and approaching challenges as
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opportunities for growth. Educators using appraciative education, derived from apprecialive inquiry, to guide
everyday assessment and feedback practices can impact positively on sludeat performance and the quality
of preduets delivered by NEIs. Through using appreciative language during assessment and feedback and
applying the Six D phases of appreciative education may enhance studenls’ internal molivation, creativity
and innavation. The allributes of using appreciative education enables educators to design for and deliver
compelent aurse practitioners that will provide quakity healthcare, Apprecialive education is destined 1o
realise the co- constructed destiny of the Deparlment of Health to deliver quality care lo all ¢itizens | South
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